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What is CSE?

> Cognitive-social-emotional competence (CSE) (E&1-t+23-15 %4
HE17) -allows individuals to establish and maintain relationships
with others and achieve desirable goals in a social group
(Denham, 2006).

» CSE is typically reflected by children’s positive regulated
emotions and sustained positive engagement with peers.
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Why is CSE important?

» Research shows that CSE develops rapidly.

» CSE is predictive of a wide range of positive adjustment
outcomes, e.g. psychological well-being and academic
achievement (Jones, Greenberg, & Crowley, 2015).

» Children with CSE development delay are likely to experience
various difficulties, e.g. peer rejection, poorer literacy outcomes,
and later clinical diagnoses of mental disabilities, e.g., ADHD

(Briggs-Gowan et al., 2006).
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Why CSE is important?

- # Early Prevention Socio-
i, 3.4* « Identification emotional
Intervention competence

School Mental

: readiness health
FA LY

Difficult 1 OVl
HYE?V?E conduct Withdrawal
Temperament activity problems

Development and Risk Factors of Juvenile Antisocial Behavior and Delinquency by R. Loeber, 1990, ‘Clinical Psychology
Review’, 10, 1-41.
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A quick look of 3Es project







The curriculum is culturally informed

~» FOCUS GROUPS

- Interviews with 20 parents and 18 teachers from 3 local
preschools about their views on children’s social-emotional
competences.
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5 Key Features of the Program Design
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soclal- emotlonal competence

« Games with rules
« Socio-dramatic play




Align with the newly released EDB
Kindergarten Education Curriculum Guide
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Program
Name

3Es

The
Incredible
Years
Series

PATHS

Tools of
Mind

| Can
Problem
Solve

Grade
Range
Covered

K2 - K3

K2 - P1

K2 - P5

K2 — K3

K2 - P4

Comparison of preschool SEL program
design and implementation support

Classroom Approaches to Teaching SEL

Average

Numt_)er of Integration

Sessions Explicit with

per year Skills Academic
instruction  program

Areas

T1

30+10

lessons (K2 v v

+ K3)

T1+

16 lessons

64 lessons 4 v

lessons

n/a v

59-83 v v

lessons

Instructional

Contexts that Promote and

Opportunitie Reinforce SEL

s to Practice
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